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Character answers who we should be; ethical 
reasoning teaches how we should think; law defines 

what society requires; and civic responsibility guides 
how we should contribute. Together, these four 

dimensions prepare individuals not merely to follow 
existing rules, but to make sound judgments when 

new situations arise in the fast-evolving world we live 
in for which no rules yet exist. 
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Abstract— Bangladesh is undergoing rapid economic, educational, and digital 
transformation while simultaneously emerging as one of the world's largest sources 
of human capital. Preparing future generations for this rapidly evolving 
environment requires educational competencies that extend beyond traditional 
moral instruction to include ethical reasoning, legal literacy, civic responsibility, 
and professional ethics. While Bangladesh's education system has long emphasized 
moral and religious education, systematic development of these complementary 
competencies remains comparatively limited. This paper proposes a comprehensive 
Ethics, Law, and Society (ELS) curriculum framework spanning primary, 
secondary, and higher education that complements—not replaces—existing 
Religion and Moral Education. Organized around four educational pillars—
Character, Ethics, Law, and Society—the framework integrates international best 
practices with Bangladesh's educational context through developmental learning 
pathways, competency-based curricula, professional ethics, and experiential 
learning. The paper presents a practical national roadmap covering curriculum 
development, phased implementation, teacher preparation, institutional support, 
and an AI-enabled digital platform to improve scalability, accessibility, and 
continuous curriculum improvement. By strengthening ethical reasoning, legal 
literacy, civic responsibility, and professional integrity, the proposed framework 
represents a long-term investment in Bangladesh's human capital, good 
governance, global competitiveness, and sustainable national development while 
offering a scalable model for other developing countries. 

1. Introduction 

1.1. Bangladesh Education Reforms & ELS:  

The education system of present-day Bangladesh has evolved through several historical 
phases. Prior to British rule, education was primarily delivered through maktabs and 
madrasas for Islamic education, and tols and pathshalas for Sanskrit and vernacular 
learning, with a strong emphasis on religious instruction, moral values, and classical 
scholarship. During the British colonial period, modern secular education expanded to 
prepare an administrative workforce, emphasizing literacy, English, science, and civil 
administration, while traditional religious education continued in parallel (Rahman 2010).  

Following independence in 1971, Bangladesh sought to establish a national education 
system that balanced nation building, economic development, scientific progress, and 
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cultural identity (Ahmed, 2024). Since, independence, Bangladesh has established several 
national education commissions to reform and modernize its education system in response 
to changing national priorities. The Qudrat-i-Khuda Education Commission (1972) 
emphasized nation building, scientific education, and moral values; the National 
Education Advisory Committee (1978) focused on curriculum review and literacy 
expansion; the Mafizuddin Education Commission (1988) prioritized educational access 
and quality; the Shamsul Haque Education Commission (1997) highlighted moral, 
humanitarian, and civic values; and the Kabir Chowdhury Education Commission 
(2009) emphasized quality education, information technology, human rights, constitutional 
values, and global competitiveness.  

Collectively, these commissions broadened the vision of Bangladesh's education system 
and incorporated elements of character development, citizenship, and national values. 
However, Ethics, Law, and Society (ELS) in these efforts remained largely secondary, 
piecemeal, and dispersed across different subjects and policy initiatives rather than forming 
a coherent educational framework (Ahmed, 2024; Emon, 2025). This lack of centralized 
structural framing has historically diluted the impact of well-intentioned commission 
guidelines (Rahman, 2010) 

Over these reforms, classical 
moral and religious education 
sustained, but comparatively little 
attention was given to newer 
trends that also simultaneously 
focuses on developing ethical 
reasoning, legal literacy, constitutional awareness, and structured civic decision-
making as progressive competencies spanning primary, secondary, and higher education. 
While students are encouraged to develop values such as honesty, respect, and 
responsibility, they receive comparatively limited training in analyzing ethical dilemmas, 
understanding constitutional rights and responsibilities, recognizing conflicts of interest, 
or applying legal principles to real-world situations. In contrast, countries such as Finland, 
Denmark, Singapore, and the United States integrate ethics, civics, law, and critical 
thinking throughout their curricula, helping students develop the analytical skills needed 
to navigate complex personal, professional, and societal challenges. 

1.2. Why Bangladesh Needs a Modern Formalized ELS Education? 

Bangladesh is undergoing rapid social, technological, and economic 
transformation, creating ethical, legal, and civic challenges that extend well beyond 
the scope of traditional moral education. Artificial intelligence, digital media, 
cybersecurity, misinformation, environmental sustainability, and increasingly 
complex social and professional interactions require individuals who can reason 
ethically, understand the law, and participate responsibly in civic life. While the 
current education system effectively promotes moral and religious values, it 

 
Educating the mind without educating 

the heart is no education at all." 
— Aristotle 
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provides comparatively limited systematic instruction in ethical reasoning, legal 
literacy, constitutional awareness, and civic decision-making. A formalized Ethics, 
Law, and Society (ELS) curriculum would not replace existing Religion and Moral 
Education but would complement it by equipping learners with the analytical skills, 
legal knowledge, and civic competencies needed to navigate these emerging 
challenges. 

Bangladesh's young population is one of the country's greatest strategic assets. With 
one of the world's largest labor forces—approximately 71 million people, 
representing nearly 2% of the global workforce—Bangladesh is becoming an 
increasingly important contributor to the regional and global economy. As 
Bangladeshi graduates and professionals compete in international labor markets, 
employers increasingly seek individuals who combine technical competence with 
integrity, ethical judgment, legal awareness, teamwork, and responsible decision-
making. Strengthening these competencies through ELS education therefore 
represents an investment not only in national development but also in Bangladesh's 
human capital, global competitiveness, and long-term economic prosperity. 

Bangladesh also continues to face governance challenges, including corruption, 
misuse of public resources, misinformation, weak civic participation, and ethical 
concerns arising from rapid technological change. Addressing these issues requires 
effective institutions, transparent governance, accountability, and the rule of law. 
Equally important, however, is developing citizens who possess the ethical 
judgment, legal awareness, and civic responsibility to recognize, question, and 
resist unethical conduct. Education alone cannot eliminate corruption or 
institutional weaknesses, but it can cultivate the character, reasoning abilities, and 
civic competencies that underpin responsible citizenship and ethical leadership. By 
strengthening ethical reasoning, legal literacy, and civic responsibility, ELS 
education represents a long-term investment in human capital, good governance, 
democratic participation, and sustainable national development. 

2. The Pillars of Modern ELS 
Across many contemporary education systems, the purpose of education extends beyond 
the acquisition of academic knowledge to the development of the whole person. This 
broader educational vision seeks to cultivate individuals of character, capable of ethical 
reasoning, respectful of the rule of law, and committed to responsible citizenship. 
Consistent with this perspective the four pillars of ELS education are: 

 
 Moral & Character Education – recognition and development of values 

such as honesty, empathy, integrity, and responsibility. 
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 Ethical Reasoning – ability to analyze ethical dilemmas, balance 
competing values, and justify decisions. 

 Legal Literacy – understanding rights, duties, and the rule of law. 
 Society- Social institutions, democratic participation, and service to the 

common good. 
 
These four dimensions are conceptually distinct and together cover what many 
countries aim to develop and reflect respectively Values, Critical thinking & ethical 
reasoning (competencies) and Democratic Citizenship & Legal Awareness 
(Citizenship). The educational outcomes and impacts of these pillars on a student 
as they evolve as a individual are unmistakable: 
 

Dimension Educational Outcome 
Guidance towards 

Personhood 

Moral & 
Character 
Education 

Students develop core values such as 
honesty, integrity, empathy, respect, 
fairness, responsibility, compassion, 
and self-discipline that guide personal 
conduct and interpersonal behavior. 

Who should I be? 
Developing values, 
integrity, and moral 
character. 

Ethics 

Students can identify, analyze, and 
justify ethical decisions by evaluating 
competing values, stakeholders, harms, 
rights, and responsibilities in complex 
situations. 

How should I decide? 
Developing ethical 
reasoning and sound 
judgment. 

Law 

Students understand rights, duties, 
constitutional principles, the rule of law, 
legal institutions, and the lawful 
processes that govern society. 

What does society 
require of me? 
Understanding rights, 
duties, justice, and the 
rule of law. 

Society 

Students appreciate citizenship, 
diversity, democratic participation, civic 
responsibility, community engagement, 
and respect for the common good. 

How should I 
contribute? Becoming 
an engaged, responsible 
citizen committed to the 
common good. 

 
Character answers who we should be; ethical reasoning teaches how we should 
think; law defines what society requires; and civic responsibility guides how we 
should contribute. Together, these four dimensions prepare individuals not merely 
to follow existing rules, but to make sound judgments when new situations arise 
in the fast-evolving world we live in for which no rules yet exist. 
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As many nations increasingly recognize these competencies as essential for 
preparing students for the challenges of the twenty-first century, Bangladesh 
likewise stands to benefit from a formalized educational framework that 
systematically nurtures these dimensions of personhood. 

3. Why are these important? 

The integration of Ethics, Law, and Society (ELS) into the formal educational 
pipeline is not merely an academic enrichment strategy; it is a critical societal 
stabilizer. While traditional moral education instills personal virtues, it often leaves 
students unequipped to handle institutional, systemic, and structural challenges. A 
formalized ELS framework transforms abstract virtues into actionable 
competencies, providing a robust behavioral and cognitive shield against multi-
dimensional societal harms (Alscher, Ludewig, & McElvany, 2022). Here are few 
examples: 

I. Preventing Physical, Technical, and Environmental Harms 

In an era of rapid infrastructure development and industrial expansion, ethical 
failure carries severe physical consequences. When professionals lack training in 
structured ethical reasoning and accountability, the results manifest as 
compromised structural integrity in civil engineering (Gavin & Lin, 2015; Alam, 
Iqbal, Afrin & Islam, 2024), clinical negligence in public health (Moreira et. al, 
2021; Nurunnabi, 2026), or catastrophic industrial pollution (Belal, Cooper & 
Khan, 2015). ELS education conditions future professionals to recognize that 
safety, quality assurance, and environmental sustainability are non-negotiable legal 
and ethical mandates, directly mitigating risks to human life and ecological 
ecosystems. 

II. Combating Financial and Institutional Leakage 

Systemic corruption, bribery, and procurement irregularities drain vital public 
resources and undermine national development. ELS education tackles this by 
building early legal literacy and administrative awareness. By teaching students to 
recognize conflicts of interest, understand public accountability mechanisms, and 
evaluate the long-term societal damage of financial fraud, the curriculum fosters a 
civic culture that actively rejects and resists institutional malpractice. 
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III. Mitigating Psychological, Social, and Epistemic Risks 

The digital revolution has introduced unprecedented challenges, including viral 
misinformation, digital fraud, and algorithmic bias. Without structural digital 
citizenship training, society faces severe psychological and social fragmentation. 
ELS equips citizens with the critical thinking frameworks required to verify data, 
respect digital privacy, and comprehend the ethical boundaries of automated 
systems like artificial intelligence. This safeguards the epistemic reliability—the 
collective truth and trust—of the public square. 

3.1. IV. Enhancing Global Human Capital and Workforce Competitiveness 

Bangladesh possesses one of the world's largest labor forces, with approximately 
71 million workers, representing nearly 2% of the global workforce. Millions of 
Bangladeshi professionals and skilled workers contribute to industries across the 
Middle East, Europe, North America, and Asia. As international employers 
increasingly value integrity, ethical judgment, legal compliance, teamwork, and 
responsible decision-making alongside technical expertise, ethical competencies 
have become an essential component of workforce readiness. By strengthening 
ethical reasoning, legal literacy, civic responsibility, and professional ethics, an 
Ethics, Law, and Society (ELS) curriculum can enhance the global 
competitiveness, employability, and international reputation of Bangladeshi 
graduates. Investment in ELS education is therefore not only an investment in 
ethical citizenship, but also in Bangladesh's human capital, economic growth, and 
long-term participation in the global knowledge economy. 

V. AI Readiness 

Responsible adoption of artificial intelligence requires citizens who understand 
privacy, fairness, accountability, misinformation, and digital rights. 

4. ELS emphasis Around the World 

Globally, high-performing education systems have long recognized that sustainable 
economic and technological progress must be underpinned by structured civic and 
ethical education (Sim, & Low, 2012; Tan & Tan, 2014). Countries that 
consistently rank high in global governance, social cohesion, and economic 
innovation do not treat ethics or law as passive, secondary topics; they treat them 
as core competencies integrated across the entire developmental pipeline. Below 
are some examples (IEA, 2013; Schulz, etc. al, 2018). 
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Finland: Phenomenon-Based Learning and Epistemic Resilience: Finland’s 
national curriculum is globally renowned for its integration of ethics and civic 
literacy through phenomenon-based learning (Symeonidis & Schwarz, 2016). 
Rather than confining ethics to a standalone religious or philosophical track, 
Finnish schools require students to analyze complex, real-world phenomena—such 
as climate change or digital media—by blending legal, ethical, and scientific 
perspectives. A core focus of their curriculum is early media literacy and critical 
thinking, which has systematically built one of the world's most resilient 
populations against digital misinformation and hybrid social harms. 
 
Singapore: Character and Citizenship Education (CCE): Singapore’s highly 
structured Character and Citizenship Education (CCE) framework (Tan  & Tan, 
2014; Deng, 2026) offers a powerful blueprint for balancing rapid economic 
modernization with social cohesion. In Singapore's multi-ethnic and multi-cultural 
society, the CCE curriculum directly links personal character development to 
national harmony, the rule of law, and global civic responsibility. The framework 
intentionally progresses from the individual level (self-management and moral 
values) to the societal level (understanding civic institutions, cyber-wellness, and 
national defense), ensuring that technological and financial growth are 
synchronized with robust civic alignment. 
 
United States and Europe: Experiential Legal and Democratic Literacy: 
Across many Western education systems, legal and civic literacy are heavily 
reinforced through experiential, case-based learning methodologies. Frameworks 
such as Moot Court (simulated legal trials) and Mock Parliament (simulated 
legislative debates) are widely utilized in secondary and higher education. These 
activities move beyond the passive memorization of constitutions. They force 
students to actively debate competing public policies, apply statutory law to 
complex human dilemmas, and experience the systemic checks and balances that 
preserve the rule of law and protect fundamental human rights. Law and 
professional ethics are mandatory part of most university curriculum accreditation. 
 

Table-1 Relative Coverage of Moral & Character Education, Ethical Reasonaing, 
and Legal and Civics Literacy Across Some Countries 

Country / Curriculum 
Emphasis 

Moral & 
Character 
Education 

Ethical 
Reasoning 

Legal 
Literacy 

Society and 
Civic 

Literacy 

Bangladesh – Strong moral and 
religious education; limited 
systematic ethics, law, and civics. 

High 
Low–

Moderate Low 
Low–

Moderate 
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Afghanistan – Religious and 
moral instruction predominates; 
limited civic and legal education. 

High Low Low Low 

Pakistan – Strong religious and 
moral education with moderate 
civics. 

High Low–
Moderate 

Moderate Moderate 

India – Value-based education 
integrated with constitutional 
values and citizenship. 

High Moderate 
Moderate

–High 
Moderate

–High 

Nepal – Moral education 
combined with civic 
responsibility and constitutional 
awareness. 

High Moderate Moderate Moderate 

Sri Lanka – Citizenship, 
democratic values, and social 
harmony integrated into 
education. 

High Moderate Moderate 
Moderate

–High 

Malaysia – Moral Education, 
Islamic Studies, civics, and 
national unity emphasized. 

High Moderate Moderate Moderate 

Indonesia- Pancasila and civic 
education are compulsory, 
making it stronger than 
Bangladesh in civic education. 

High Moderate Moderate 
Moderate

–High 

Singapore – Character and 
Citizenship Education 
systematically integrates ethics 
and civic responsibility. 

High High 
Moderate

–High 
High 

China – Moral, ideological, and 
civic education emphasize social 
responsibility and the rule of law. 

High Moderate 
Moderate

–High 
High 

Japan – Formal moral education 
complemented by civics and 
social responsibility. 

High 
Moderate

–High Moderate 
Moderate

–High 

South Korea – Dedicated ethics 
courses promote democratic 
citizenship and responsible 
digital participation. 

High High 
Moderate

–High 
High 

United States – Strong 
constitutional and civic education 
complemented by professional 
ethics. 

Modera
te– 

High 

Moderate
–High 

High High 
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United Kingdom – Citizenship 
education emphasizes democracy, 
human rights, and the rule of law. 

Modera
te High High High 

Australia – National curriculum 
integrates ethics, civics, 
citizenship, and critical thinking. 

Modera
te 

High High High 

Finland – Ethics, philosophy, 
human rights, and critical 
thinking are systematically 
integrated. 

Modera
te 

Very 
High High High 

Denmark – Democratic 
participation and ethical dialogue 
are central educational objectives. 

Modera
te 

Very 
High 

High High 

South Africa – Life Orientation 
integrates ethics, constitutional 
values, and citizenship. 

High Moderate
–High 

High High 

Rwanda – Citizenship, 
reconciliation, integrity, and 
peace education are emphasized. 

High Moderate Moderate 
Moderate

–High 

United Arab Emirates – Moral 
education promotes ethics, 
tolerance, and national identity. 

High 
Moderate

–High High High 

Saudi Arabia – Religious 
education complemented by 
civics and responsible citizenship. 

High Moderate Moderate Moderate 

Chile – Citizenship education 
emphasizes democracy, ethics, 
and human rights. 

Modera
te High High High 

Brazil – Civic education 
integrates constitutional rights, 
ethics, and social inclusion. 

Modera
te 

Moderate
–High 

Moderate
–High 

Moderate
–High 

Egypt -Moral and religious 
education are prominent; civics 
exists but structured ethical 
reasoning receives less emphasis. 

High 
Low-

Moderate Moderate Moderate 

 

5. The progression of Learning 

Typical Curriculum Progression for Ethics, Law, and Society (ELS) 
Education 
  



 
Technical Report 2026-08-01 
Internetworking and Media Communications Research Laboratories 
Department of Computer Science, Kent State University 
http://medianet.kent.edu/technicalreports.html 

 
 
 

 13 

Educational Level Primary Focus 

Primary (Grades 1–5) 
Character, honesty, empathy, fairness, 
responsibility, community values. 

Lower Secondary (Grades 6–8) 
Ethical reasoning, civic responsibility, 
digital citizenship, rights and duties. 

Secondary (Grades 9–10) 
Constitutional principles, legal literacy, 
corruption awareness, public 
accountability, democratic participation. 

Higher Secondary (Grades 11–12) 
Public policy, ethics of science and 
technology, AI, environmental ethics, 
leadership, social responsibility. 

University 

Professional ethics tailored to engineering, 
medicine, business, computing, law, 
journalism, education, and public 
administration. 

 
 
This curriculum intentionally follows a developmental pathway: 
 

1. Be a good person (Primary)  
2. Make good decisions (Lower Secondary)  
3. Understand society and the law (Secondary)  
4. Address complex societal and technological challenges (Higher Secondary)  
5. Practice ethical leadership in a profession (University) 

 

6. Current Curricular Space and Fast Rolled Out Strategy 

6.1. What is Not Changing?  

The proposed Ethics, Law, and Society (ELS) framework is intended to complement 
rather than replace the existing curriculum. Core academic subjects—including Bangla, 
English, Mathematics, Science, and discipline-specific courses—remain unchanged. 
Likewise, Religion and Moral Education continue to play its established role in developing 
moral values, character, and personal virtues, and is not reduced or replaced by ELS. 
Instead, the framework strengthens the curriculum by systematically introducing 
competencies that are currently dispersed or underrepresented, namely ethical reasoning, 
legal literacy, and civic literacy, through integration with existing subjects and limited 
dedicated instruction where appropriate. Thus, the proposal modernizes educational 
outcomes while preserving the philosophical, cultural, and curricular foundations of 
Bangladesh's education system. Now let us review the changes. 
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6.2. Primary, Secondary and Higher Secondary Scenario and Rollout  

Interestingly, the ELS can be relatively easily rolled out in the latest Bangladeshi 
national curriculum. In Grades 1–5 (Primary), students study Bangla, English, 
Mathematics, Bangladesh and Global Studies, Science, Religion and Moral Education, 
Arts and Crafts, Music, and Physical Education, establishing foundational competencies in 
language, numeracy, social awareness, scientific inquiry, moral development, creativity, 
and physical well-being. During Grades 6–8 (Lower Secondary), the curriculum expands 
to include Bangla, English, Mathematics, Science, Bangladesh and Global Studies (or 
Social Science), Religion and 
Moral Education, Information 
and Communication 
Technology (ICT), Arts, 
Physical Education, and Career-
related Learning, introducing 
students to digital literacy and 
career awareness while 
strengthening disciplinary knowledge. In Grades 9–10 (Secondary School Certificate 
level), students continue studying Bangla, English, Mathematics, Religion and Moral 
Education, ICT, Bangladesh and Global Studies, Physical Education, and Career 
Education, while also pursuing specialization in one of the major academic streams—
Science, Business Studies, or Humanities—through subjects such as Physics, Chemistry, 
Biology, Higher Mathematics, Accounting, Economics, and related disciplines. This 
curriculum structure provides comprehensive academic coverage while offering several 
opportunities for integrating Ethics, Law, and Society (ELS) competencies within existing 
subjects. A smart design can easily blend 60–80% of the proposed ELS competencies into 
the existing curriculum, but not all of them. The remaining competencies would justify a 
small-dedicated course or module, especially in secondary school. 

 

ELS Component 
Religion & 
Moral 
Education 

Bangladesh 
& Global 
Studies 

ICT/Science 
Dedicated 
ELS 

Ethical values ✓✓✓ ✓ ✓ ✓ 
Ethical reasoning ✓ (limited) ✓ (limited) ✓ ✓✓✓ 
Ethical theories ✗ ✗ ✗ ✓✓✓ 
Moral dilemmas ✓ ✓ ✓ ✓✓✓ 

Legal literacy ✗ ✓✓✓ ✓ ✓ 
Constitutional literacy ✗ ✓✓✓ ✗ ✓ 

Civic literacy ✓ ✓✓✓ ✗ ✓ 
AI ethics ✗ ✓ ✓ ✓✓✓ 

Digital ethics ✗ ✓ ✓✓ ✓✓ 
Cyber law ✗ ✓ ✓✓ ✓✓ 

"To educate a person in mind and not in 
morals is to educate a menace to society." 

— Theodore Roosevelt 
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Human rights ✓ ✓✓ ✓ ✓ 
Professional ethics ✗ ✗ ✓ ✓✓✓ 

 
A more practical and adaptable approach will be to establish a minimum annual 

Ethics, Law, and Society (ELS) competency standard (MECS) for all students. For 
example, schools could ensure approximately 50 hours of ELS instruction per year, 
comprising 20-25 hours (50%) of Ethical Reasoning, 10-12.5 hours (25%) of Legal 
Literacy, and 10-12.5 hours (25%) of Civic Literacy. These competencies could be 
delivered through a combination of existing subjects—including Bangladesh and Global 
Studies, Information and Communication Technology (ICT), Science, Bangla, and 
English—supplemented by a small, dedicated ELS module where necessary, while 
Religion and Moral Education would remain unchanged and continue its important role 
in character formation and moral development. Such a competency-based model 
minimizes curriculum disruption by leveraging existing instructional time and encourages 
interdisciplinary learning through real-world case studies and contemporary societal issues 
that the student can related. More importantly, it shifts the policy discussion from the 
question of whether another subject should be added to the curriculum toward a broader 
educational objective: ensuring that every student graduates with a minimum level of 
competency in ethical reasoning, legal literacy, and civic literacy. Because the framework 
is outcome-oriented rather than curriculum-specific, it can be readily adapted to diverse 
educational systems, including those of Bangladesh, India, Pakistan, Nepal, Sri Lanka, 
Nigeria, and other countries seeking to strengthen Ethics, Law, and Society education 
without fundamentally restructuring their existing curricula. 

6.3. University Scene and Rollout Strategy 

Unlike the national school curriculum, Bangladeshi universities do not follow a single 
standardized undergraduate curriculum. The University Grants Commission of 
Bangladesh establishes broad academic and quality assurance guidelines, while individual 
universities design their own degree programs. As a result, virtually all undergraduate 
programs include discipline-specific courses, English and communication skills, ICT or 
computing, Bangladesh Studies, and various general education requirements, but the 
inclusion of ethics, law, and civic education varies considerably across institutions and 
disciplines. Some private universities require a standalone Ethics or Professional Ethics 
course as part of their core curriculum, while others embed ethical issues within 
engineering, business, medicine, law, or education courses. For example, the University of 
Liberal Arts Bangladesh requires a university-wide Ethics course and, for engineering 
students, an additional Professional Ethics course, whereas business programs at other 
universities commonly include Business Ethics and Business Law & Legal 
Environment.  

From the perspective of an Ethics, Law, and Society (ELS) framework, this 
decentralized structure presents both a challenge and an opportunity. Rather than 
introducing separate ethics requirements in every discipline, universities could adopt a 
common ELS framework consisting of (i) a 30-hour university-wide foundational 
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course covering ethical reasoning, legal literacy, civic responsibility, AI and digital ethics, 
and responsible decision-making, complemented by (ii) discipline-specific professional 
ethics modules embedded within engineering, computing, business, medicine, law, 
education, and other professional programs. This approach would establish a consistent 
minimum competency for all graduates while allowing each discipline to address the 
ethical, legal, and societal issues most relevant to its profession 

At the university level, the provision of Ethics, Law, and Society (ELS) education in 
Bangladesh remains inconsistent and largely dependent on individual institutions and 
academic disciplines (Nurunnabi, 2026). While some universities require standalone 
courses such as Ethics, Professional Ethics, Business Ethics, or Business Law, many 
undergraduate programs address ethical and legal issues only incidentally within 
discipline-specific courses, resulting in significant variation in graduates' competencies. 
Consequently, there is no nationally recognized minimum standard ensuring that all 
graduates acquire essential skills in ethical reasoning, legal literacy, civic responsibility, 
digital citizenship, and the responsible development and use of emerging technologies, 
including artificial intelligence.  

This gap can be addressed through a coordinated national initiative led by the 
University Grants Commission (UGC) in collaboration with the Bangladesh 
Accreditation Council (BAC). The UGC could establish a national Ethics, Law, and 
Society (ELS) Graduate Competency Framework as part of its Outcome-Based 
Education (OBE) guidelines, specifying measurable graduate outcomes rather than 
prescribing a uniform curriculum. Universities would retain the flexibility to achieve these 
outcomes through a standalone foundational ELS course, integration across existing 
courses, or a hybrid approach. Institutional Quality Assurance Cells (IQACs) would map 
ELS competencies to Program Learning Outcomes (PLOs), collect evidence of student 
attainment through existing assessment processes, and include these outcomes in program 
self-assessments. The BAC could subsequently incorporate ELS competencies into its 
accreditation standards, requiring institutions to demonstrate that graduates possess 
minimum competencies in ethical reasoning, legal literacy, civic literacy, and professional 
responsibility. This approach would leverage existing quality assurance and accreditation 
mechanisms to establish a nationally consistent ELS standard while preserving institutional 
autonomy and disciplinary flexibility. 

7. AI-Assisted/Digital Tools Acceleration and Scalability of the ELS Framework 

The age of AI will certainly bring our new generation into a new, unfamiliar world 
where ethical reasoning competency will be even more crucial to navigate. But technology 
itself can be used to accelerate this education. Historically, introducing complex socio-
technical and civic curricula faced steep institutional barriers—namely structural deficits 
in teacher preparation, high costs of localized material creation, static assessment designs, 
and limited access to domain-specific expertise. Bangladesh can utilize AI-driven 
educational architecture to significantly lowers these traditional barriers while maintaining 
strict quality assurance across diverse educational institutions. Bangladesh can establish a 
National ELS Digital Platform to support schools, colleges, and universities through a 
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common AI integrated online infrastructure as a critical force multiplier across the three 
core operational pillars: 

7.1. Dynamic Content Engineering & Localized Contextualization 

 Automated Case-Study Generation: AI and Human can cogenerate and rapidly 
compile, anonymize, and format localized, Bangladesh-specific ethical scenarios 
(e.g., procurement integrity logs or digital rumor tracking templates) tailored to 
specific grade levels. 

 Multiform Adaptability: Content modules can be translated in many local 
vernaculars, culturally adapted, or even translated across distribution 
formats/platforms, ensuring wide, equitable and effective distribution-across 
divides such as between urban and rural institutions, student disability, as well as 
technology access barriers. 

 Interactive Simulation Pipelines: Generative AI tools can lower the technical 
overhead required to build browser-based micro-simulations, converting complex 
concepts like consumer fraud or public asset management into gamified, 
experiential learning environments. 

7.2. Faculty Upskilling & Pedagogical Scaffolding 

 Intelligent Lesson Planning Support: AI acts as an on-demand teaching 
assistant, providing resource-constrained educators with structured Socratic 
prompts, discussion guides, and real-time answers to complex legal or ethical 
inquiries. 

 Standardized Continuing Professional Development (CPD): Online delivery 
models allow the National Task Force to roll out standardized, asynchronous 
certification pathways for teachers nationwide, bypassing the logistical bottlenecks 
of physical, multi-regional training workshops. 

7.3. Process-Oriented Competency Tracking & Assessment 

 Formative Dialogic Evaluation: Instead of relying on vulnerable rote-
memorization testing, AI tutoring interfaces can evaluate a student’s ethical 
reasoning through real-time Socratic dialogue, tracking their ability to balance 
competing values (e.g., balancing public safety against individual privacy). 

As we build architectures of artificial intelligence, we ought to 
simultaneously reinforce the architectures of human conscience. 

Technological readiness without ethical thinking is a velocity without a 
direction. 
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 Granular Metric Analytics: Automated systems offer continuous tracking of 
student growth across distinct competency baselines—specifically isolating 
performance markers in Ethical Reasoning, Legal Literacy, and Civic 
Responsibility. 

 Data-Driven Framework Optimization: Aggregated, anonymized student 
performance data provides the Ministry of Education and curriculum designers 
with immediate feedback loops, highlighting specific modules or conceptual gaps 
that require immediate pedagogical refinement. 

By combining classroom instruction with a national AI-supported digital platform, 
Bangladesh can implement ELS education more rapidly, consistently, and cost-effectively 
than would be possible through conventional curriculum reform alone. Such a platform 
would improve educational quality, reduce teacher preparation costs, support continuous 
curriculum improvement, and provide equitable access to high-quality instructional 
resources across urban and rural educational institutions. 

7.4. Digital Badges and Micro-Credentials: 

 To encourage lifelong learning and voluntary adoption, the ELS framework can further 
incorporate competency-based digital badges and stackable micro-credentials for both 
students and educators.  

 For students, rather than recognizing only course completion, these credentials 
would certify their demonstrated competencies in areas such as ethical 
reasoning, legal literacy, civic responsibility, digital citizenship, AI ethics, and 
professional ethics.  

 Teachers could earn specialized instructional badges through online training 
and classroom practice, while students progressively accumulate competency 
badges that culminate in advanced ELS certificates.  

 Educational institutions implementing the framework could likewise receive 
voluntary ELS recognition based on demonstrated educational outcomes.  

Such a competency-based credentialing ecosystem would provide visible evidence of 
achievement, motivate continuous professional development, enhance graduate 
employability, and create market-driven incentives for institutions to adopt and 
continuously improve ELS education. 

8. A Tentative Roadmap for Implementing Ethics, Law, and Society (ELS) 
Education in Bangladesh 

 
This four-phase plan prioritizes the establishment of a national digital 
infrastructure early on, allowing for the rapid scaling of content and assessment.  

 
Phase 1: Policy Formulation & Digital Infrastructure Foundation (Year 1) 
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 Establishment: Form the National ELS Task Force (NELS-TF) in 
coordination with the Ministry of Education and NCTB.  

 Digital Backbone: Simultaneously launch the National ELS Digital 
Portal. This platform serves as the centralized hub for curriculum 
standards, teacher resources, and student assessment.  

 Framework Design: Conduct the comparative audit of global frameworks 
(e.g., Singapore, Finland) and draft the core ELS competency mapping 
across K-12 and university tiers.  

 Outcome: A ratified national ELS curriculum framework and a fully 
operational digital hosting platform for instructional materials.  

 
Phase 2: AI-Assisted Content Engineering & Pilot Deployment (Year 2) 

 Content Generation: Utilize AI tools to engineer the repository of 
localized case studies (e.g., procurement integrity, rumor verification) and 
convert them into interactive, browser-based simulations.  

 Pilot Rollout: Deploy ELS modules to a representative sample of schools 
and universities via the National ELS Digital Portal.  

 Evaluation: Collect real-time performance data. Use AI-driven analytics 
to identify "pedagogical friction points"—topics where students struggle 
or where instructional materials lack clarity.  

 Outcome: A validated, AI-optimized curriculum supported by pilot 
evidence and actionable performance data.  

 
Phase 3: Nationwide Scaling & AI-Supported Integration (Years 3–4) 

 National Scaling: Expand ELS modules across all educational tiers by 
integrating them into the existing national learning standards and board 
examination frameworks.  

 Automated Support: Roll out AI-tutoring interfaces and automated 
Socratic dialogue agents to provide teachers with classroom assistance, 
lesson planning support, and real-time student evaluation tools.  

 Certification: Launch the national asynchronous, digital certification 
protocol for teachers, allowing educators nationwide to achieve 
competency in ELS facilitation without needing large-scale physical 
workshops.  

 Outcome: Full-scale national adoption of ELS education with 
standardized quality control enabled by digital and AI tools.  

 
Phase 4: Institutionalization & Continuous Intelligence (Year 5 and beyond) 
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 Sustainability: Transition the ELS framework into a permanent national 
program, housed within newly established university-based Centers for 
Ethics, Law, and Society.  

 Data-Driven Evolution: Establish a cyclic, data-driven review 
mechanism. AI analytics will continuously monitor evolving societal, 
digital, and legal trends, automatically flagging areas of the curriculum 
that require updates.  

 Global Benchmarking: Leverage international collaboration and research 
to ensure the framework remains at the cutting edge of global ethical and 
civic standards.  

 Outcome: A sustainable, future-proof national education program that 
evolves automatically with the country's technological and societal 
landscape.  

9. Supporting initiatives 

 
In tier-two- also build a parallel supporting ecosystem. Below are some ideas: 

1. Develop teacher certification and continuing professional development 
programs in ELS education.  

2. Create a national repository of Bangladesh-specific ethical, legal, and 
civic case studies.  

3. Develop interactive digital learning platforms, including AI-assisted 
learning resources and classroom simulations.  

4. Promote ethics competitions, debates, mock parliaments, moot courts, 
and service-learning projects to encourage experiential learning.  

5. Encourage universities to establish Centers for Ethics, Law, and Society 
to support research, teacher training, curriculum innovation, and policy 
development.  

10. Expected National Benefits 

Implementing ELS education would contribute to multiple national priorities. 

Better Governance 

 stronger ethical reasoning  
 greater legal awareness  
 improved civic participation  
 enhanced institutional trust  
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Human Capital Development 

 Strengthen Bangladesh's human capital and workforce readiness.  
 Improve global employability of Bangladeshi graduates.  
 Enhance professional integrity and international trust.  
 Increase competitiveness in knowledge-intensive industries.  
 Support sustainable economic growth and innovation.  
 Strengthen Bangladesh's reputation as a source of skilled, ethical, and 

responsible professionals. 

Global Workforce Competitiveness 

Bangladesh is one of the world's largest exporters of human capital. Global 
employers increasingly value integrity, ethical judgment, legal compliance, 
teamwork, and responsible use of emerging technologies alongside technical 
expertise. ELS competencies can improve graduate employability while 
strengthening Bangladesh's reputation as a source of skilled and trustworthy 
professionals. 

11. Five Guardrails 

 
 Political and religious neutrality: Case studies and materials (especially 

those touching corruption, governance, or specific institutions) must go 
through a non-partisan continuous review process to prevent the 
curriculum from being used to advance any political or sectarian agenda. 
   

 Human oversight for AI-assisted content: AI-generated case studies, 
tutoring, and assessments must be reviewed by qualified educators before 
deployment and should supplement, not replace, teacher judgment. 

 
 Data privacy safeguards: All student assessment and performance data 

should be governed by clear consent, access-restriction, and retention 
policies.  
 

 Equitable access before scaling: Rural-urban gaps in resources, 
connectivity, and trained teachers must be addressed before any module is 
made mandatory nationally, to avoid widening existing disparities. 
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 No rollout without teacher capacity: Modules should not be scaled to a 
school or region until its educators have completed the corresponding 
certification/training. 

12. Conclusions 
The transformation of Bangladesh into a modern, digitally driven economy requires a 

parallel evolution in its civic and educational fabric. While traditional moral and religious 
models have laid an important foundational baseline for personal virtue, they do not equip 
future citizens with the precise cognitive, legal, and sociotechnical frameworks necessary 
to navigate complex institutional settings and rapid technological changes. The proposed 
Ethics, Law, and Society (ELS) curriculum framework fills this critical gap, translating 
abstract virtues into measurable, systemic competencies.  

By utilizing artificial intelligence and online learning environments past 2026, the 
traditional logistical bottlenecks of national curriculum rollouts—such as variable 
instructional quality, teacher upskilling constraints, and resource-heavy assessments—are 
effectively neutralized. This framework establishes a uniform, high-quality, and scalable 
baseline of civic and legal literacy across all socio-economic strata.  

Crucially, both the conceptual ELS framework and its supporting AI-driven digital 
platform are engineered as modular, highly reusable components. Because the system 
tracks explicit performance metrics rather than relying on country-specific textbook 
structures, this entire architecture serves as an adaptable blueprint and a primary 
implementation vehicle for other developing nations. Through an outcome-oriented 
blueprint backed by multilateral institutional funding models and regional quality 
assurance mechanisms, the ELS framework offers more than an internal educational 
upgrade. It can serve as a comprehensive, future-proof strategy to build long-term human 
capital and establish Bangladesh as an active, pioneering model for the world. 
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13. Appendix A: Sample Curriculum and Level 

Educational 
Level 

Representative Topics 
Illustrative Learning 

Activities 

Primary 
(Grades 1–5) 

Honesty, kindness, empathy, 
fairness, responsibility, respect, 
community, environmental 
stewardship 

Storytelling, role-playing, 
group discussions, classroom 
responsibilities 

Lower 
Secondary 

(Grades 6–8) 

Ethical decision-making, rights and 
responsibilities, diversity, digital 
citizenship, online safety, conflict 
resolution 

Case studies, classroom 
debates, ethical dilemma 
analysis, community projects 

Secondary 
(Grades 9–

10) 

Constitution, rule of law, corruption 
awareness, civic responsibility, 
media literacy, human rights, 
environmental ethics 

Mock elections, mock trials, 
public policy discussions, 
community service 

Higher 
Secondary 

(Grades 11–
12) 

Public policy, AI ethics, 
cybersecurity ethics, leadership, 
sustainability, global citizenship, 
social justice 

Policy analysis, research 
projects, debates, ethical 
impact assessment 

University 

Professional ethics, research 
integrity, AI governance, 
engineering ethics, medical ethics, 
business ethics, legal ethics, public 
administration ethics 

Professional case studies, 
capstone projects, internships, 
ethics audits 

 

14. Appendix B: Sample School Level Classroom Activities 

 
Sample Topic Illustrative Activity (Bangladesh K-12 Context) 

Honesty and 
Integrity 

The Academic Integrity Audit: Students evaluate a scenario 
involving board exam question-paper leakage or digital plagiarism. 
They map out the systemic harms, identifying how cheating 
devalues the certificates of hardworking students and undermines 
national meritocracy. 

Public vs. 
Private 
Property 

The Community Asset Walk: Students conduct a mapping 
exercise of school infrastructure and nearby public utilities. They 
calculate the communal economic loss of vandalizing public buses, 
damaging parks, or littering in drainage canals, learning that public 
property belongs to the citizens, not the state. 
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Ethical 
Dilemmas 

The Favoritism Dilemma: Students debate a case study where a 
relative requests unfair administrative intervention (e.g., 
bypassing a queue for public utility installation or changing a 
grade). Students role-play the administrator to balance familial 
loyalty (social obligation) against institutional fairness. 

Constitution & 
Citizenship 

The Municipal Mock Parliament: Students organize a mock 
legislative session addressing a localized urban crisis—such as a 
dengue outbreak, water logging, or traffic congestion. They draft, 
debate, and vote on bylaws while strictly adhering to 
parliamentary rules of order. 

Justice & Rule 
of Law 

The Consumer Rights Mock Court: Students simulate a small-
claims dispute over electronic consumer fraud or localized 
environmental pollution. Using simplified versions of Bangladeshi 
consumer protection and environmental laws, they act as 
plaintiffs, defense, and judges. 

Corruption & 
Accountability 

The Procurement Paper Trail: Students analyze a fictionalized 
public infrastructure project case involving a kickback scheme or 
inflated budget. They identify the stakeholders harmed (e.g., 
taxpayers, community safety) and map out formal channels for 
whistleblowing and civic auditing. 

Digital 
Citizenship 

The Rumor Verification Lab: Students intercept a simulated viral 
social media post causing communal tension or health 
misinformation. They apply cross-referencing and reverse-image 
search protocols to evaluate its credibility before discussing the 
legal consequences of spreading digital rumors. 

AI Ethics 

The Admissions Engine Evaluation: Students evaluate a 
hypothetical automated system used to screen secondary school 
admissions or scholarship applications. They investigate how 
historical socioeconomic data can bias the algorithm and discuss 
the necessity of human-in-the-loop oversight. 

Community 
Responsibility 

The Civic Service-Learning Initiative: Students design, pitch, and 
execute a localized community action plan. Projects focus on 
tangible public goods, such as a localized canal debris cleanup, 
organizing a road safety crossing patrol, or launching a tree-
planting drive to combat urban heat. 

Roles in 
Society 

The Institutional Code of Conduct: Students role-play as civil 
servants, police officers, journalists, physicians, engineers, or 
business leaders. Each sector drafts a binding "Code of Conduct" 
detailing explicit professional duties and ethical boundaries, 
presenting how public trust underpins national stability. 
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Good 
Governance 

The Union Parishad Field Simulation: Students map the delivery 
pipeline of an essential public service (e.g., getting a birth 
certificate or national ID card). They identify potential systemic 
friction points and propose digital or administrative reforms to 
maximize transparency and institutional accountability. 

 

15. Appendix C. Sample University ELS Activities 

 
The university framework moves past general ethics into program domain -
specific professional responsibilities, regulatory compliance, and complex 
sociotechnical alignment metrics. 
 
 Engineering 

 Case Analysis: Structural Integrity and Professional Liability. 
 Activity Description: Students conduct a forensic ethical analysis of an 

actual or historical infrastructure failure within South Asia (e.g., a 
collapsed commercial building, bridge structural defect, or factory fire). 
The exercise requires tracing the breakdown back through the 
procurement logs, material test reports, and design sign-offs. Students 
must draft an institutional remediation strategy and a personal professional 
dissent memo, demonstrating how they would ethically exercise 
professional whistleblowing when public safety is compromised by cost-
cutting or political pressure. 

 Computer Science & Information Technology 
 Case Analysis: Algorithmic Realignment and Socio-Technical System 

Safety. 
 Activity Description: Students are given a live deployment scenario of an 

automated system (e.g., a microfinance credit-scoring algorithm or a 
national database biometric identity portal). They must conduct a multi-
dimensional harm assessment evaluating the system for algorithmic bias, 
systemic privacy vulnerabilities, and vulnerabilities to digital identity 
fraud. The final deliverable requires designing an architecture framework 
that integrates technical safeguards (such as cryptographic isolation) with 
strict ethical guidelines for data governance and automated decision-
making transparency. 

 Medicine & Health Sciences 
 Case Analysis: Clinical Resource Allocation and Institutional Conflicts of 

Interest. 
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 Activity Description: Students simulate a hospital triage committee 
facing a severe resource deficit (e.g., a shortage of ICU beds, ventilators, 
or emergency medicines during a public health crisis). They must establish 
a transparent framework for equitable allocation, balancing utilitarian 
efficiency against the duty of care. Additionally, students analyze cases 
involving pharmaceutical company incentives, evaluating how financial 
relationships compromise objective clinical judgments and erode public 
patient trust. 

 Business & Accounting 
 Case Analysis: Corporate Governance, Tax Compliance, and Supply-

Chain Ethics. 
 Activity Description: Students perform a forensic financial audit on a 

fictional corporate entity hiding systemic tax evasion, procurement fraud, 
or labor violations within its supply chain. Students must construct a 
corporate governance framework that integrates internal whistleblower 
protections, independent compliance audits, and actionable corporate 
social responsibility (CSR) initiatives that respect local labor rights and 
environmental mandates. 

 Law 
 Case Analysis: Judicial Independence, Court Integrity, and the Rule of 

Law. 
 Activity Description: Students analyze a localized case study modeled on 

systemic governance challenges within the subordinate judiciary (e.g., the 
institutional reality of "irregular monetary transactions" to expedite case 
filings, document forgery within court registries, or political/ 
administrative pressure to delay verdicts). Students conduct a mock 
judicial integrity audit where they are split into three adversarial panels 
such as i. The Registry Audit Panel: Investigates how corruption in the 
administrative tier (e.g., bribing court clerks to alter cause lists or misplace 
file records) creates artificial bottlenecks and violates a litigant's 
fundamental right to a fair and speedy trial under Article 35 of the 
Bangladesh Constitution. ii) The Bar and Bench Defense: Simulates a 
disciplinary proceeding before the Bangladesh Supreme Court or Judicial 
Service Commission involving a magistrate or judge accused of 
compromising judicial neutrality due to executive interference or direct 
financial graft. iii) The Legal Reform Task Force: Drafts an actionable 
statutory reform framework—such as the mandatory digitization of court 
filings to eliminate human intermediaries or strengthening independent 
oversight mechanisms to separate the judiciary from partisan political 
cloud. 
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 Education 
 Case Analysis: Pedagogical Equity, Academic Integrity, and Generative AI 

Policies. 
 Activity Description: Future educators design an institutional academic 

integrity framework for a modern secondary school. They must resolve 
complex dilemmas involving equitable classroom assessment, inclusive 
design for marginalized or neurodivergent students, and the ethical integration 
of generative AI tools in coursework, ensuring that technological adoption 
closes equity gaps rather than widening them. 

 Journalism & Mass Communication 
 Case Analysis: Epistemic Reliability, Media Independence, and Conflict 

Reporting. 
 Activity Description: Operating in a real-time simulated newsroom 

during an unfolding regional crisis, students must verify conflicting, 
unvetted social media dispatches. They must balance the commercial 
pressure for speed against the ethical mandate for accuracy. Students write 
a newsroom editorial policy that addresses the boundaries of political 
independence, source protection, and the mitigation of sensationalism that 
could spark civil unrest. 

 Public Administration 
 Case Analysis: Public Procurement Integrity and Disaster Resilience 

Logistics. 
 Activity Description: Students manage a simulated public bidding 

process for a large-scale national disaster relief distribution or public 
works contract. They are subjected to simulated adversarial pressures, 
including political interference, nepotism, and emergency timeline 
constraints. The assignment requires building an uncompromised, 
transparent tracking ledger that ensures public funds are entirely 
accounted for and delivered to vulnerable populations efficiently. 

 Environmental Science & Agriculture 
 Case Analysis: Industrial Pollution Mitigation and Climate Adaptation 

Justice. 
 Activity Description: Students act as an environmental impact assessment 

(EIA) board evaluating a proposed industrial plant near a major river delta 
or agricultural zone. They must calculate the long-term externalities—
including agricultural runoff, industrial effluent toxicity, and localized 
population displacement—balancing short-term macroeconomic growth 
against intergenerational environmental justice and local ecological 
preservation. 
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 Social Sciences & Public Policy 
 Case Analysis: Socioeconomic Impact Simulations of Automation 

Policies. 
 Activity Description: Students draft a national public policy paper 

evaluating the socioeconomic consequences of rapid industrial automation 
or AI adoption within traditional sectors (such as the ready-made garment 
industry). They must build a policy model that balances economic 
productivity against structural unemployment risks, designing retraining 
frameworks and social safety nets that satisfy both ethical duties of care 
and macroeconomic realities. 
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